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rok musiqasi SSSRda 60-70-yillarda paydo bo‘ldi va 80-yillarda o‘zining eng yuqori cho‘qqisiga 
chiqdi va 90-yillarda rivojlanishda davom etdi. 

Rok musiqasi odatda vokal, gitara (odatda elektro gitara), bas-gitara va baraban ijrosida, 
ba’zan esa klavishli cholg‘ulardan iborat rok guruhi tomonidan ijro etiladi. Ritm asosini bas gitara, 
baraban va ritm-gitara tashkil qiladi.  

Rok musiqasining o‘ziga xos xususiyati ritm bo‘limi tomonidan beriluvchi boyitilgan ritmdir. 
Biroq 60-yillardan boshlab, bir qator rok uslublari murakkab tuzilmalar va ritmlarga ega 
kompozitsiyalardan foydalangan. Yetakchi asbob bu elektr gitara, ammo klaviaturalardan ham 
foydalanish mumkin. Bundan tashqari, aksariyat rok guruhlarida vokalist mavjud. Agar 
rivojlanishining ilk davrida rok musiqasi blyuz uyg‘unligi doirasida bo‘lgan bo‘lsa, hozir uning 
alohida yo‘nalishlari musiqiy jihatdan juda o‘z umumiylikka ega. 

Rok nafaqat musiqiy janr, balki XX asrning ikkinchi yarmidagi ijtimoiy-madaniy hodisa 
bo‘lib, u o‘ziga xos madaniyatni keltirib chiqardi. Rok bir tomondan yoshlik timsoli va qarama-
qarshi kayfiyatlarning musiqiy timsoli bo‘lib umume‘tirof etilgan me’yorlarga ziddir. Boshqa 
tomondan esa rok shou-biznesning ko‘ngilochar foyda olishga qaratilgan vositalaridan biridir. Bu 
ikki tomonlama tabiat janrning qarama-qarshiliklarning rivojlanishini belgilaydi. Aslida, rokning 
butun tarixi o‘xshash voqealikdan iborat. Ularning har birining boshida isyon, norozilik, yangi 
uslublar va yangi qadriyatlarning tug‘ilishi, uslubga asos solgan guruhlar va ijrochilarning paydo 
bo‘lishi yotadi. So‘ngra asta-sekinlik bilan tijoratlashtirish, ba’zan esa soddalashgan va ikkilamchi 
rok-guruhlari paydo bo‘la boshladi. 
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Abstract: This essay will show how effective videos are as teaching and learning tools. 
They're a superb approach to teach vocabulary and offer excellent examples of language structure 
and function in context. Video is a fantastic tool for promoting conversation and introducing humor 
to topics like pronunciation, stress, and intonation, which can be challenging at times. For our 
pupils, using video as a listening aid can improve their listening skills. 
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ith the use of videos, there are numerous ways to teach English to speakers of other 
languages. Every student learns a language differently, in accordance with their 
individual learning styles. While different learning styles are developed in different W 
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individuals, the majority of students are visual learners, making movies an excellent approach to 
learn a second language. Pupils simply adore them, and it's inevitable that movies deliver language 
in a way that is frequently more natural than that found in textbooks. Additionally, the visual 
context helps pupils grasp and listen better. The issue is not whether or if instructors can utilize 
movies in their ESL classes, but rather which ones and how to use them. As a tool for learning 
English, movies can be shown in language classes. Various methods are used to introduce a film to 
students. As long as students are exposed to a range of visual and pertinent situations in a film, 
films are an efficient way to learn a language. The movie can be used by English teachers to 
introduce pupils to the four language skills: listening while watching the movie, and reading, 
writing, and speaking in subsequent tasks or exercises after the movie has been watched. It is 
crucial that teachers choose a film that is relevant to the subjects they're trying to teach before 
showing it to the class so that the students may make connections between the film's content and 
the subjects covered in class. There are many movies with trustworthy material that is 
appropriate for audiences of all ages and backgrounds. 

However, a number of modern movies with popular content occasionally contain explicit and 
inappropriate sequences linked to crime, sex, violence, death, etc. These kinds of movies shouldn't 
be shown in class. 

Many pupils' first exposure to English-speaking culture is through movies. Students can learn 
about numerous aspects of spoken communication, such as vocabulary, pronunciation, voice 
modulation, accent, speech rate, and tone, through watching films that depict real-world 
conversations. The teachers could use the videos to start or promote discussions about a particular 
focal area, be it a historical event, a time period, or the culture of a foreign place, as there are 
numerous films based upon a large number of topics, themes, and issues. Additionally, movies 
provide English language teachers with a great opportunity to incorporate regional themes, everyday 
speech, and cultural information. Teachers could review selected film clips to focus on particular 
words or expressions. They are an excellent approach to keep students interested while also 
benefiting second language learning (Goldstein & Driver, 2014). Students can have fun while 
learning and unwinding while watching movies. Not to mention, by including well-known movies 
into ESL sessions, English teachers can show students how to benefit from watching movies on 
their own time and practice their English [Sherman, 2003]. When thinking about successful second-
language acquisition, motivation is one of the most important aspects [Liversidge, 2000]. It makes 
perfect sense to incorporate films into the language classroom, because they are also an integral part 
of students' life today. Additionally, using film as a motivator makes learning a language much 
more fun and fascinating. The following study aims to describe and assess how well using real 
videos can help students improve their speaking and listening abilities. Another benefit of 
employing movies in ESL classes is that they provide a supply of real-world, varied language 
contexts. Films show English being used in "real" settings outside of the classroom, with an 
emphasis on interactive language, which is the language of real-life conversation. Students are 
exposed to authentic speech patterns and facial expressions through movies. If the students do not 
reside in an English-speaking context, it is very likely that only movies and television can 
provide learners with this real-life language input, Films are an effective teaching tool because of 
their " visuality," which helps students learn more effectively by placing the language in a 
comprehensive visual context [Long, 2003]. Films allow language learners to simultaneously hear 
and observe visual cues like facial expressions and gestures, which helps with comprehension. 
These visual cues help to reinforce the spoken content and direct the audience's focus. In order to 
help students improve their communicative abilities, more resources and instructional methods can 
be used in the language classroom, adding diversity and flexibility. If the students do not reside in 
an English-speaking context, it is very likely that only movies and television can provide learners 
with this real-life language input, Films are an effective teaching tool because of their "visuality," 
which helps students learn more effectively by placing the language in a comprehensive visual 
context [Long, 2003]. Films allow language learners to simultaneously hear and observe visual cues 
like facial expressions and gestures, which helps with comprehension. These visual cues help to 
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reinforce the spoken content and direct the audience's focus. In order to help students improve their 
communicative abilities, more resources and instructional methods can be used in the language 
classroom, adding diversity and flexibility. If the students do not reside in an English-speaking 
context, it is very likely that only movies and television can provide learners with this real-life 
language input, Films are an effective teaching tool because of their "visuality," which helps 
students learn more effectively by placing the language in a comprehensive visual context [Long, 
2003]. Films allow language learners to simultaneously hear and observe visual cues like facial 
expressions and gestures, which helps with comprehension. These visual cues help to reinforce 
the spoken content and direct the audience's focus. In order to help students improve their 
communicative abilities, more resources and instructional methods can be used in the language 
classroom, adding diversity and flexibility. When teaching via videos, many of the same methods 
that are used for teaching songs can be applied. Teacher Joe does, however, have a preferred 
method that mixes speaking and listening practice. With pupils of all skill levels—from beginners 
to advanced—he has employed this strategy. Test it out and see whether it benefits your students. 
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Annotatsiya. Mazkur maqolada ijtimoiy ishda ijtimoiy xavfni o‘rganishning nazariy asoslari, 
. “Ijtimoiy xavf” tushunchasining ta’rifi, uning mazmun mohiyati va “Ijtimoiy xavf” turlari, 
xususiyatlari va ularni keltirib chiqaruvchi omillar yoritilgan. 

Kalit so‘zlar: Ijtimoiy ish, “Ijtimoiy xavf”, Ijtimoiy himoya milliy agentligi, “Inson” ijtimoiy 
xizmat ko‘rsatish markazlari, xavf-xatar. 

 
ugungi kunda xavf-xatarlar universal tus olmoqda va jamiyatning o‘zi tobora ko‘proq 
xavf-xatar jamiyati sifatida tavsiflanmoqda. Insoniyat har doim ham inson faoliyati 
natijasida kelib chiqadigan yoki undan tashqarida bo‘lgan turli xil - tabiiy yoki texnogen 

- salbiy omillarning ta’sirini boshdan kechirgan. Bu xavfli vaziyatlar sifatida tavsiflangan va 
ijtimoiy-madaniy shartlilikka ega bo‘lgan inqiroz, tanqidiy vaziyatlarni keltirib chiqardi. Qiymat 
jihatidan ular nomaqbul va xavfli deb e’tirof etilgan, ammo ma’lum ijtimoiy, ayniqsa marginal 
guruhlar uchun ular madaniyatning bir qismi bo‘lib, ularning tarqalishi turli davrlarda o‘zgargan. 
Hozirgi vaqtda fanda xavf va ijtimoiy xavfning talqini juda ziddiyatli. Bu, bir tomondan, uni 

B 


