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Ta’lim tizimini yanada isloh qilish o’ta dolzarb masala ekanini   O’zbekiston 

Respublikasi Prezidentining 2019-yil 29-apreldagi PF -5712 -son bilan “O’zbekiston 

Respublikasi Xalq ta’lim tizimini 2030-yilgacha rivojlantirish konsepsiyasini tasdiqlash 

to’g’risida”gi farmonidan bilib olsak bo’ladi [1].  Ushbu konsepsiya ta’lim tizimini tubdan 

yangilash, zamonaviy innovatsion texnologiyalarni joriy etish, o‘qituvchilarning malakasini 

oshirish, o‘quv jarayonini xalqaro standartlarga moslashtirish va o‘quvchilarda ijodiy 

fikrlashni rivojlantirishni maqsad qilgan.  Konsepsiyada ham zamonaviy raqamli 

texnologiyalarni joriy etish masalasiga alohida e’tibor qaratilgani bejiz emas. Bugungi davrda 

ijtimoiy tarmoqlar, internet, zamonaviy texnologiyalar yosh avlodning qon -qoniga singib 

ketganini va AI (Sun’iy Intellekt) bir mo’jiza kabi hayotimizga kirib kelayotganini hisobga 

oladigan bo’lsak, an’anviy uslubdagi ta’lim yoshlar uchun zerikarli deb o’ylayman.  Raqamli 

texnologiyalar ta’lim jarayonini yangilash va interaktiv metodlarni samarali joriy etishda hal 

qiluvchi o‘rin tutadi.  Raqamli texnologiyalar interaktiv ta’lim metodlarini kuchaytirib, ta’lim 

samaradorligi, o‘quvchi faolligi va ijodkorligini oshiradi. 
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 Abstract:This article explores the major trends in modern language education through 

the lens of discourse theory. It argues that recent pedagogical innovations-from 

communicative and task-based learning to technology-enhanced and multilingual 

approaches-reflect a shift from teaching isolated grammatical structures to developing 

discourse competence. Language is viewed as social action: a means of constructing meaning, 

identity, and relationships within authentic communicative contexts. The paper examines how 

approaches such as CLIL, blended learning, and adaptive digital platforms integrate discourse 

principles by emphasizing interaction, context, and cultural awareness. It also highlights the 

growing importance of intercultural competence and translanguaging as essential dimensions 

of modern communicative practice. The study concludes that effective language education 

today is inherently discourse-oriented, aiming to prepare learners for meaningful participation 

in a multilingual and globalized world. 
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 In recent decades, language education has experienced a profound transformation 

influenced by globalization, technological advancement, and new theoretical developments 

in linguistics and discourse studies. As the world becomes increasingly interconnected, the 

ability to communicate across linguistic and cultural boundaries has become one of the most 

valuable competencies of the 21st century. Modern approaches to language education no 

longer view language merely as a system of grammar and vocabulary but as a form of 
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discourse-a socially and culturally situated mode of interaction through which people 

construct meaning, identity, and relationships [Gee, 2014, p. 21]. This discourse-oriented 

perspective has shaped nearly every modern trend in language teaching, from communicative 

and task-based methods to technology-enhanced learning and intercultural education. 

 Earlier methods such as Grammar-Translation or Audiolingualism treated language 

learning as the mechanical acquisition of structures. Learners memorized grammatical 

patterns and translated texts without necessarily understanding the communicative value of 

what they were saying. However, this approach failed to account for the fact that language 

operates as discourse-embedded in context, intention, and social interaction. The emergence 

of Communicative Language Teaching (CLT) in the 1970s marked a decisive shift from 

sentence-level grammar to discourse-level competence. As Richards and Rodgers [2014, p. 

44] explain, CLT emphasizes the ability to use language appropriately in authentic contexts. 

Students are encouraged to participate in discussions, debates, interviews, and role-plays that 

replicate real communicative situations. Through these activities, they develop not only 

linguistic but also pragmatic and sociolinguistic skills, understanding how meaning changes 

depending on who speaks, to whom, and in what situation. 

 A related development, Task-Based Language Learning (TBLL), builds on discourse 

principles by engaging learners in meaningful tasks that require language use for real 

communicative purposes [Ellis, 2003, p. 35]. For instance, learners might collaborate to solve 

a problem, create a presentation, or write a report-activities that mirror authentic discourse 

practices. In such contexts, grammar and vocabulary emerge as tools for achieving 

communicative goals rather than as isolated objects of study. Language thus becomes a 

vehicle for participation in discourse, not a product to be memorized. 

 This discourse-centered orientation has also been reinforced by the integration of 

Technology-Enhanced Language Learning (TELL). Digital tools such as discussion forums, 

video calls, podcasts, and social media platforms immerse students in real-world discursive 

environments [Chapelle, 2010, p. 22]. Learners can now participate in online communities, 

exchange messages, or create digital content in the target language, interacting with authentic 

texts and speakers across the globe. Applications like Duolingo and ChatGPT provide 

interactive feedback, while digital storytelling and blogging platforms encourage learners to 

construct meaning through written and multimodal discourse [Godwin-Jones, 2018, p. 12]. 

The online world thus serves as both a classroom and a communicative arena where learners 

practice discourse skills in natural settings. 
The development of blended and hybrid learning further strengthens the connection between 
discourse and pedagogy. Combining face-to-face and digital communication enables learners 
to experience language in multiple modes-spoken, written, and multimodal. In hybrid 
classrooms, discussions continue beyond physical meetings through online chats, 
collaborative documents, or learning management systems, allowing discourse to extend 
across time and space [Graham, 2013, p. 72]. Learners not only consume information but 
actively construct and share it, engaging in authentic communicative exchanges that mirror 
real-world discourse communities. 
 Another key innovation, Content and Language Integrated Learning (CLIL), also 
reflects a discourse-based view of language. When subjects such as science, history, or 
economics are taught through a foreign language, learners encounter academic and 
disciplinary discourse in that language [Coyle, Hood & Marsh, 2010, p. 41]. They acquire not 
only vocabulary and grammar but also ways of reasoning, arguing, and writing that are 
characteristic of the subject area. For example, writing a scientific report in English requires 
mastery of specific discourse conventions-objective tone, passive constructions, and logical 
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sequencing. CLIL thus situates language learning within the authentic discourses of academic 
life, encouraging cognitive and linguistic development simultaneously [Mehisto, 2012, p. 59]. 
 Modern language education also recognizes that competence in discourse includes 
understanding cultural norms and values. This is the foundation of intercultural 
communicative competence, which enables learners to navigate different social and cultural 
contexts effectively [Byram, 1997, p. 34]. Intercultural competence involves not only 
knowing what to say but also how, when, and to whom to say it-skills that lie at the heart of 
discourse analysis. By integrating films, news articles, and cross-cultural projects into 
instruction, teachers help students interpret meaning beyond literal words and appreciate how 
discourse reflects cultural identity and power relations [Kramsch, 2013, p. 21]. In this way, 
language teaching becomes a process of socialization into diverse discursive worlds. 
 Recent technological innovations have introduced personalized and adaptive learning 
systems that analyze each learner’s interactional patterns and provide tailored feedback. 
These systems simulate real-time discourse, offering learners opportunities to respond, 
negotiate meaning, and refine their communicative strategies [Heift & Schulze, 2015, p. 49]. 
Personalized instruction based on discourse data promotes active participation, as learners 
become aware of their pragmatic errors, cohesion strategies, and register choices. Such 
systems align with contemporary understandings of language as a dynamic, socially mediated 
practice rather than a fixed set of rules [Gilboy, Heinerichs & Pazzaglia, 2015, p. 88]. 
 Another emerging perspective linked to discourse is the recognition of multilingualism 
and translanguaging. Traditional pedagogies often treated languages as separate, self-
contained systems, but discourse-based research demonstrates that multilingual speakers 
fluidly draw on all their linguistic resources to make meaning [García & Wei, 2014, p. 42]. 
Translanguaging acknowledges that in real-life communication, speakers shift between 
languages and registers depending on context, audience, and purpose. Modern classrooms 
increasingly adopt this flexible approach, allowing learners to use their full linguistic 
repertoires in discourse creation. This inclusivity reflects a broader understanding of language 
as social practice and challenges the notion of a single “native-like” standard [Hornberger, 
2009, p. 27]. 
 All these developments highlight a paradigm shift in language education: from 
teaching isolated linguistic forms to cultivating the ability to participate in meaningful 
discourse. The classroom is now seen as a microcosm of society, where learners engage in 
authentic communicative acts, negotiate meaning, and develop identities as competent 
language users. Teachers are not merely transmitters of knowledge but facilitators of 
discourse, guiding learners through the interactional and cultural dimensions of 
communication. As Brown [2014, p. 101] observes, effective language instruction integrates 
linguistic accuracy, social appropriateness, and discourse competence-the three pillars of 
communicative proficiency. 
 In conclusion, modern trends in language education are deeply intertwined with the 
study of discourse. From communicative and task-based learning to technology-enhanced and 
multilingual approaches, all contemporary innovations reflect the understanding that 
language is inseparable from its social and cultural contexts. Teaching language today means 
teaching learners how to interpret, produce, and interact through discourse-how to construct 
meaning collaboratively, express identity, and engage critically with the world. Ultimately, 
the goal of modern language education is not merely linguistic fluency but discourse 
competence: the ability to use language purposefully, appropriately, and effectively in diverse 
communicative situations. 
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Annotation: This article takes look at the task-based approach to collaboration as a 
successful way for teaching English for Specific Purposes (ESP). The above approach 
improves the motivation of learners, skills in communication, and capacity to solve problems 
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English for certain Purposes (ESP) is designed to provide learners with the language 

abilities needed in certain professional sectors such as business, medicine, and engineering. 
One of the most effective techniques to achieving this aim is the task-based collaborative 
approach, which focusses on accomplishing meaningful tasks through cooperation (Ellis, 
2019). 

Task-Based Language Teaching (TBLT) allows students to utilise language to achieve 
real-world communicative goals (Willis & Willis, 2007). When paired with cooperation, 
TBLT facilitates meaning negotiation, peer feedback, and collaborative issue resolution 
(Richards 2017). As a result, this study addresses the benefits, problems, and pedagogical 
consequences of employing a task-based collaborative approach in ESP classes. 

1. Principles of Task-Based Collaborative Learning. The task-based collaborative 
method is founded on the premise that language acquisition is most effective when students 
engage in projects that mimic real-life conversation (Long, 2015). In ESP, assignments should 
reflect the learners' work environments. For example, engineering students may create 
technical papers, but business students may develop marketing strategies as group projects.  

According to Nunan (2004), task-based learning emphasises meaning over form, 
promoting real connection. Collaboration enhances social and cognitive qualities by allowing 
students to negotiate, plan, and evaluate outcomes together. 

2. Designing Effective Collaborative Tasks. ESP learning relies heavily on task 
design.  Teachers should develop activities that are authentic and relevant to real-world 
professional settings. 


