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Annotation: This article takes look at the task-based approach to collaboration as a 
successful way for teaching English for Specific Purposes (ESP). The above approach 
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by incorporating real-world professional challenges into group projects. The research 
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English for certain Purposes (ESP) is designed to provide learners with the language 

abilities needed in certain professional sectors such as business, medicine, and engineering. 
One of the most effective techniques to achieving this aim is the task-based collaborative 
approach, which focusses on accomplishing meaningful tasks through cooperation (Ellis, 
2019). 

Task-Based Language Teaching (TBLT) allows students to utilise language to achieve 
real-world communicative goals (Willis & Willis, 2007). When paired with cooperation, 
TBLT facilitates meaning negotiation, peer feedback, and collaborative issue resolution 
(Richards 2017). As a result, this study addresses the benefits, problems, and pedagogical 
consequences of employing a task-based collaborative approach in ESP classes. 

1. Principles of Task-Based Collaborative Learning. The task-based collaborative 
method is founded on the premise that language acquisition is most effective when students 
engage in projects that mimic real-life conversation (Long, 2015). In ESP, assignments should 
reflect the learners' work environments. For example, engineering students may create 
technical papers, but business students may develop marketing strategies as group projects.  

According to Nunan (2004), task-based learning emphasises meaning over form, 
promoting real connection. Collaboration enhances social and cognitive qualities by allowing 
students to negotiate, plan, and evaluate outcomes together. 

2. Designing Effective Collaborative Tasks. ESP learning relies heavily on task 
design.  Teachers should develop activities that are authentic and relevant to real-world 
professional settings. 
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 Interactive - requires communication among team members; 
 Goal-oriented means having a particular outcome, such as a report, presentation, or 

proposal. 
 For example, medical ESP students can collaborate to develop case studies, whereas 

IT students can create software project documentation.  As Skehan (2016) argues, task 
complexity and clear objectives encourage deeper processing and improved language 
creation. 

3. Teacher’s Role in Task-Based Collaboration. The teacher in this technique serves 
as a facilitator, guide, and evaluator.  Teachers organise group composition, establish time 
restrictions, and monitor interaction to guarantee equitable participation (Harmer, 2015).  
Feedback is supplied both during and after the assignment to help with linguistic correctness 
and fluency. 

 Teachers should also teach pupils collaboration skills such as negotiating, leadership, 
and dispute resolution.  As Ellis (2019) emphasises, organised direction from teachers ensures 
that cooperation is constructive and linked with learning objectives. 

4. Benefits of the Task-Based Collaborative Approach. Integrating collaboration 
into task-based learning improves students in a number of ways: 

 Increased Motivation: When learners feel accountable for the success of the group, 
they are more engaged (Oxford, 2016). 

 Improved Communication Skills: Constant engagement increases fluency, pragmatic 
competence, and vocabulary. 

 A professional State of readiness: Students practise real-world communication 
patterns common of their professions. 

 Empirical research indicates that task-based collaborative learning improves 
retention, self-confidence, and problem-solving ability. 

5. Challenges and Solutions. Despite its benefits, this technique may encounter 
challenges such as inconsistent participation, a lack of time, or restricted resources. Teachers 
can address these issues by assigning defined responsibilities, utilising rubrics for group 
assessments, and using digital collaboration tools such as Google Docs or online forums 
(Breen, 2018). Proper scaffolding ensures that all students participate equally in the work. 

6. Technological Integration. Modern ESP classrooms are increasingly reliant on 
technology to facilitate communication. Students can conduct synchronous or asynchronous 
assignments using platforms such as Zoom, Padlet, and Microsoft Teams. These platforms 
allow for interactivity, document exchange, and continual feedback (Richards, 2017). Virtual 
cooperation opens up new opportunities for multinational ESP initiatives and cross-cultural 
communication. 

In conclusion, the task-based collaborative method makes for an effective structure to 
facilitate ESP education. It allows students to practice real professional communication, 
increases motivation, and develops collaborative skills. By developing meaningful activities 
and fostering interaction, teachers create an atmosphere in which language is utilized as a 
genuine instrument for attaining objectives. Future studies should investigate how technology 
might improve collaborative task execution across several ESP fields. 
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Abstract: This article explores the differences in English Language Teaching (ELT) 

between urban and rural schools in Uzbekistan. The study focuses on the number of teachers, 

the quality of teaching materials, classroom conditions, and students’ motivation. The 

research shows that urban schools have better facilities, modern resources, and more qualified 

teachers, while rural schools face a shortage of teachers, outdated textbooks, and poor 

classroom conditions. The paper highlights how these differences affect students’ learning 

outcomes and suggests ways to improve education quality in rural areas. 
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