
 

735 
 

Birinchidan, AI individual yondashuvni ta’minlaydi. Har bir o‘quvchining xatolarini, 
kuchli va zaif tomonlarini, va aynan qanday soha ularga mos yoki mos emasligini bolaning 
fikrlashi yoki qobiliyatiga qarab aniqlab, shunga mos o‘quv materiali va ularni yoshiga mos 
metodikalar orqali maʼlumot beradi. Ikkinchidan, AI real muloqot muhitini yaratadi. Masalan, 
ChatGPT kabi tizimlar orqali o‘quvchilar ingliz tilida suhbatlashish, yozish va fikr bildirish 
mashqlarini bajarishlari mumkin. Buni qulay taraflaridan biri mashqlardagi xatolarini tez 
aniqlashi va muhim maslahatlarni berishida. Uchinchidan, motivatsiya va qiziqishni oshiradi. 
O‘quvchilar interaktiv topshiriqlar, ovozli testlar va gamifikatsiya elementlari orqali tilni zavq 
bilan o‘rganadilar. Bunday metodika maktablarda ham koʻp qoʻllaniladi. Masalan, 
oʻquvchilarni darsdan zerikishini oldini olish uchun dars mobaynida turli xil oʻyinlar va 
bolalarni ragʻbatlantirish, ularni oʻqishga boʻlgan qiziqishini orttirish uchun turli sovgʻa va 
kartochkalar berishadi. 

To‘rtinchidan, AI o‘qituvchilarga yordamchi vosita bo‘lib xizmat qiladi. U dars 
rejalashtirish, baholash va tahlil jarayonlarini avtomatlashtiradi, bu esa o‘qituvchiga ko‘proq 
vaqtni o‘quvchilarga bag‘ishlash imkonini beradi. Albatta har narsaning ham ikkinchi tomoni 
boʻlgani kabi bunday texnologiyalarning ham afzalliklari bilan birga kamchiliklari ham yoʻq 
emas. Jumladan: - o‘quvchilar sun’iy intellektga haddan ortiq tayanib, mustaqil fikrlash va 
ijodkorlik ko‘nikmalarini yo‘qotish xavfi mavjud. Chunki hozirgi kunda Chatgpt judayam 
ommalashib ketgan va undan xohlagan mavzuda malumot olishingiz mumkin. Qanday 
turdagi savol bulishidan qatʼiy nazar hammasini aniq faktlar bilan izohlab bera oladi. - 
ma’lumotlar xavfsizligi masalasi dolzarbdir. Ba’zi AI ilovalari foydalanuvchilarning shaxsiy 
ma’lumotlarini saqlab, tahlil qiladi. Bu judayam dolzarb masalaga aylanib bormoqda, sababi 
dunyo ahlosining koʻp qismi sunʼiy intelektni foydalanuvchisiga aylanib ulgurgan, ammo 
mutaxassislarning taʼkidlashicha sunʼiy intellekt vaqti kelib insonni shaxsiy maʼlumotlaridan 
oʻziga qarshi foydalanishi mumkin. 

Xulosa qilib aytganda, sun’iy intellekt ingliz tilini o‘rganishda zamonaviy, interaktiv 
va samarali vosita sifatida katta imkoniyatlarni taqdim etmoqda. U o‘quvchilarga mustaqil 
o‘rganish, xatolarni tahlil qilish va real muloqot muhitida tilni amaliy qo‘llash imkonini 
beradi. Biroq, bu texnologiyalardan foydalanishda muvozanatni saqlash muhim - sun’iy 
intellekt o‘qituvchini emas, balki o‘rganish jarayonini qo‘llab-quvvatlovchi vosita sifatida 
qaralishi lozim. Va undan foydalanuvchi har bir kishi oʻzini aniq maqsadini bilib usha 
yoʻnalishdagina foydalanishi kerak. Sunʼiy intellekt bu bizga ilm olishning samaraliroq 
yoʻlini ochib beruvchi vosita, bizni vazifalarimizni bajarib beruvchi emas. Bundan tashqari, 
kelajakda AI asosidagi ta’lim platformalarini milliy ta’lim tizimiga moslashtirish orqali ingliz 
tili o‘qitish sifatini yanada oshirish imkoni ham yoʻq emas. 
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language (L1), which shows up as common learner errors at different language levels, 

frequently complicates the process of acquiring a second language (L2). In linguistics and 

instructional strategies, this effect is referred to as interference (or negative language 

transmission). Studying this issue is especially crucial since knowing how L1 interference 

works might improve methodological methods and boost the efficacy of learning a foreign 

language. 

Keywords: language transfer, interference, native language (L1) influence, target 

language (L2) acquisition, contrastive linguistics. 

First thoroughly studied in the middle of the 20th century within the framework of 

contrastive linguistics (R. Lado, 1957), the impact of the native language on learning a foreign 

language was later expanded upon in works on error analysis (S. Corder, 1967) and theories 

of interlanguage by L. Selinker (1972). The transfer of L1 elements can take the form of both 

positive transfer, which helps learners acquire similar structures, and negative transfer, which 

impedes the development of proper speech abilities, according to recent research in applied 

and pedagogical linguistics. 

Learning a foreign language is always accompanied by the interaction of two language 

systems-the native (L1) and the target (L2). During acquisition, this interaction may have both 

beneficial and detrimental effects. "Language transfer" describes how learning a new 

language is impacted by learning a previously learned language. In the theory of second 

language acquisition (SLA), this idea is crucial. 

Therefore, interference is a sign of the detrimental effects of the native language, 

manifested as grammatical, syntactic, vocabulary, or pronunciation mistakes. One common 

instance of interference is when Russian-speaking learners insert their native word order into 

English sentences, such as "He very likes coffee" rather than "He likes coffee very much." 

In the middle of the 20th century, language transmission was first studied as a scientific 

phenomenon. The Contrastive Analysis Hypothesis (CAH), first forward by Robert Lado in 

1957, was among the earliest theories of systems. This hypothesis states that the discrepancies 

between L1 and L2 can be used to anticipate difficulties in second language acquisition: the 

more differences there are, the higher the likelihood of errors.  

However, it later became clear that not all learners' errors can be explained by the 

influence of the L1. Stephen Corder put forth the theory in 1967 that mistakes are a reflection 

of the learner's internal system and a normal aspect of language acquisition. Larry Selinker's 

interlanguage theory (1972) expanded on his methodology. This theory holds that the learner's 

second language system is an intermediate, dynamic system that combines aspects of the 

target and native languages rather than being a replica of the L2. Interference is therefore seen 

as a normal step in the development of an interlanguage rather than just a cause of mistakes. 

It demonstrates how a student reorganizes prior information in order to become proficient in 

a new language system. Interference can manifest itself at various levels of the language 

system. The most common forms are: 

The transmission of L1 speech's articulatory and intonatory characteristics into L2 

speech is known as phonetic interference. For instance, Russian-speaking learners may 

pronounce the English sound [θ] as [s] or [t] (think → sink). Using fictitious translators' pals 

and calques of terms (magazine "мaгазин," take decision instead of make a decision) is 

known as lexical interference. Errors resulting from variations in grammatical structures, like 

the inappropriate use of tenses or the absence of articles, are known as grammatical 

interference. 

The transfer of word order and syntactic patterns from L1 is known as syntactic 

interference. A breach of speaking behavior, professionalism, directness, and other norms 
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caused on by cultural variations is known as pragmatic interference. It should be mentioned 

that interference can happen in written as well as oral communication, particularly when 

translating or writing in a foreign language. 

Modern research in foreign language teaching methods shows that interference is not 

only a source of errors but also an important indicator of language acquisition progress. From 

the standpoint of the instructor, recognizing common signs of L1 interference enables the 

forecasting of possible challenges and the modification of instructional strategies. The 

Contrastive Analysis Hypothesis's contrastive approach is still applicable today, but it is now 

seen as a component of a broader strategy rather than as a stand-alone technique. 

Contemporary teaching methods include use of metalinguistic commentary, which enables 

students to actively examine their mistakes, and contrastive activities, which are designed to 

raise awareness of the distinctions between L1 and L2. 

Effective use of cross-linguistic transfer data not only helps reduce the frequency of 

errors but also increases student motivation, as it makes the learning process more meaningful 

and predictable. Therefore, the teacher's job is to control and guide this process in a positive 

way rather than to totally eradicate the effect of the mother language. Interim conclusion: 

Interference with native language is a normal and unavoidable phase of learning a foreign 

language. The cognitive processes involved in moving information and abilities from one 

linguistic system to another are intimately related to it. Making thoughtful use of data on L1 

interference manifestations helps educators create more effective teaching strategies based on 

learners' metacognition and comparison analysis. 
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Аннотация: В статье рассматриваются креативные формы обучения русскому 

языку в школьной практике. Актуальность темы обусловлена необходимостью 


